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X TITLE I, PART A 
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X TITLE II, PART A 
Supporting Effective Instruction        

X TITLE III, PART A  
Language Instruction for English Learners  
and Immigrant Students        

X TITLE IV, PART A 
Student Support and Academic  
Enrichment Grants        

 
(note: This list only includes ESSA programs with LEA plan 
requirements; not all ESSA programs.) 
 

 
 
 

In the following pages, ONLY complete the sections for the corresponding programs. 
 

Exhibit A (Page1 of 22)

https://www.rjuhsd.us/lcap


Instructions 

The LCAP Federal Addendum is meant to supplement the LCAP to ensure that eligible LEAs have the 
opportunity to meet the Local Educational Agency (LEA) Plan provisions of the ESSA.  

The LCAP Federal Addendum Template must be completed and submitted to the California 
Department of Education (CDE) to apply for ESSA funding. LEAs are encouraged to review the LCAP 
Federal Addendum annually with their LCAP, as ESSA funding should be considered in yearly strategic 
planning.  

The LEA must address the Strategy and Alignment prompts provided on the following page.  

Each provision for each program must be addressed, unless the provision is not applicable to the LEA. 

In addressing these provisions, LEAs must provide a narrative that addresses the provision within the 
LCAP Federal Addendum Template.  

Under State Priority Alignment, state priority numbers are provided to demonstrate where an ESSA 
provision aligns with state priorities. This is meant to assist LEAs in determining where ESSA provisions 
may already be addressed in the LEA’s LCAP, as it demonstrates the LEA’s efforts to support the state 
priorities. 

The CDE emphasizes that the LCAP Federal Addendum should not drive LCAP development. ESSA 
funds are supplemental to state funds, just as the LCAP Federal Addendum supplements your LCAP. LEAs 
are encouraged to integrate their ESSA funds into their LCAP development as much as possible to promote 
strategic planning of all resources; however, this is not a requirement. In reviewing the LCAP Federal 
Addendum, staff will evaluate the LEA’s responses to the ESSA plan provisions. There is no standard length 
for the responses. LEAs will be asked to clarify insufficient responses during the review process. 

California’s ESSA State Plan significantly shifts the state’s approach to the utilization of federal resources in 
support of underserved student groups. This LCAP Federal Addendum provides LEAs with the opportunity 
to document their approach to maximizing the impact of federal investments in support of underserved 
students. 

The implementation of ESSA in California presents an opportunity for LEAs to innovate with their federally-
funded programs and align them with the priority goals they are realizing under the state’s Local Control 
Funding Formula (LCFF).  

LCFF provides LEAs flexibility to design programs and provide services that meet the needs of students in 
order to achieve readiness for college, career, and lifelong learning. The LCAP planning process supports 
continuous cycles of action, reflection, and improvement.  

Please respond to the prompts below, and in the pages that follow, to describe the LEA’s plan for making 
the best use of federal ESEA resources in alignment with other federal, state, and local programs as 
described in the LEA’s LCAP. 
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Strategy 
 
Explain the LEA’s strategy for using federal funds to supplement and enhance local priorities or initiatives funded with 
state funds, as reflected in the LEA’s LCAP. This shall include describing the rationale/evidence for the selected use(s) of 
federal funds within the context of the LEA’s broader strategy reflected in the LCAP. 
 
Federal funds are used to supplement the LEA's LCAP goals by giving schools that have a higher area of need more 
funding to help at-promise students with more or varying levels of need in order to achieve the same goal.  We have 
used federal funds to help supplement wellness activities at certain sites which require more 1:1 or group sessions for 
students who are in need of mental health services and may or may not have insurance.  Federal funds are also used to 
supplement intervention classes with needed supplies and materials to catch the students up to grade level at an 
increased rate. Likewise, we offer summer school services for students who are in need of more time to learn through 
the extended school year such as for English learners and year-round credit recovery for students who are credit 
deficient.  To keep students engaged and connected with the school and connecting school to real-world application, the 
students are given the opportunity to engage in activities which connect the school to a larger global culture.  By keeping 
students connected to school, their parents engaged in their learning, and offering more resources to meet their basic 
needs, students will be able to engage more deeply with their education. 
 
 

 
Alignment 
 
Describe the efforts that the LEA will take to align use of federal funds with activities funded by state and local funds and, 
as applicable, across different federal grant programs. 
 
The LEA will use the Data Analysis for Continuous School Improvement (DA-CSI) as its method to align the use of 
federal funds with activities funded by state and local funds.  The DA-CSI process is a data-driven process that allows 
the district and sites to look at their demographic, achievement, and perception data to take a look at what our current 
processes are and whether these processes match the need the data is showing us.  From there we look at what is and 
is not working.  What are the contributing causes of processes not working?  We need to take a look at whether what is 
in place is actually where we want to be or if we need to look at the vision, mission, purpose, goals and outcomes. From 
there we will plan around how we are going to get to where we want to be through creating a continuous improvement 
plan which identifies objectives, strategies, activities, the budget to work on these actions, and how are we going to 
implement and monitor the plan. We consider if the leadership structures, collaboration, professional learning, and 
partnerships are in place to make the actions happen.  Upon implementation of the plan, we will then ask "Is what we are 
doing making a difference?" Formative and summative evaluation will take place, and then we will start the cycle all over 
again. We will use base and LCAP funds to focus on the big picture items, and the federal funds will help to complement 
and supplement the activities within the LCAP and broader picture. 
 
 

 
 
ESSA Provisions Addressed Within the LCAP 
 
Within the LCAP an LEA is required to describe its goals, and the specific actions to achieve those goals, for each of the 
LCFF state priorities. In an approvable LCAP it will be apparent from the descriptions of the goals, actions, and services 
how an LEA is acting to address the following ESSA provisions through the aligned LCFF state priorities and/or the state 
accountability system. 
 
TITLE I, PART A 
 
Monitoring Student Progress Towards Meeting Challenging State Academic Standards 

ESSA SECTION STATE PRIORITY ALIGNMENT 

1112(b)(1) (A–D) 1, 2, 4, 7, 8 (as applicable) 
 
Describe how the LEA will monitor students’ progress in meeting the challenging state academic standards by: 
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(A) developing and implementing a well-rounded program of instruction to meet the academic needs of all 
students; 

(B) identifying students who may be at risk for academic failure; 
(C) providing additional educational assistance to individual students the LEA or school determines need help in 

meeting the challenging State academic standards; and 
(D) identifying and implementing instructional and other strategies intended to strengthen academic programs and 

improve school conditions for student learning. 
 
Overuse in Discipline Practices that Remove Students from the Classroom 

ESSA SECTION STATE PRIORITY ALIGNMENT 

1112(b)(11) 6 (as applicable) 
 
Describe how the LEA will support efforts to reduce the overuse of discipline practices that remove students from the 
classroom, which may include identifying and supporting schools with high rates of discipline, disaggregated by each of 
the student groups, as defined in Section 1111(c)(2). 
 
Career Technical and Work-based Opportunities 

ESSA SECTION STATE PRIORITY ALIGNMENT 

1112(b)(12)(A–B) 2, 4, 7 (as applicable) 
 
If determined appropriate by the LEA, describe how such agency will support programs that coordinate and integrate: 
 

(A) academic and career and technical education content through coordinated instructional strategies, that may 
incorporate experiential learning opportunities and promote skills attainment important to in-demand 
occupations or industries in the State; and 

(B) work-based learning opportunities that provide students in-depth interaction with industry professionals and, if 
appropriate, academic credit. 
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TITLE II, PART A 
 
Title II, Part A Activities 

ESSA SECTION STATE PRIORITY ALIGNMENT 

2102(b)(2)(A) 1, 2, 4 (as applicable) 
 
Provide a description of the activities to be carried out by the LEA under this Section and how these activities will be 
aligned with challenging State academic standards. 
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TITLE III, PART A 
 
Parent, Family, and Community Engagement 

ESSA SECTION STATE PRIORITY ALIGNMENT 

3116(b)(3) 3, 6 (as applicable) 
 
Describe how the eligible entity will promote parent, family, and community engagement in the education of English 
learners. 
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ESSA Provisions Addressed in the Consolidated Application and Reporting System 
 
An LEA addresses the following ESSA provision as part of completing annual reporting through the Consolidated 
Application and Reporting System (CARS). 
 
TITLE I, PART A 
 
Poverty Criteria 
 

ESSA SECTION(S) STATE PRIORITY ALIGNMENT 

1112(b)(4) N/A 
 
Describe the poverty criteria that will be used to select school attendance areas under Section 1113. 
The LEA currently uses the Student Benefit form which allows families to report their income level and number of 
household members who live in the home to determine if they would qualify for other waivers and benefits.  Additionally, 
students who are directly certified through the nutrition services program such as SNAP and TANF are counted as well 
as McKinney-Vento and Foster Youth eligible students. 
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ESSA Provisions Not Addressed in the LCAP  
 
For the majority of LEAs the ESSA provisions on the following pages do not align with state priorities. Each provision 
for each program provided on the following pages must be addressed, unless the provision is not applicable to 
the LEA. In addressing these provisions, LEAs must provide a narrative that addresses the provision within this 
addendum. 
 
As previously stated, the CDE emphasizes that the LCAP Federal Addendum should not drive LCAP development. ESSA 
funds are supplemental to state funds, just as the LCAP Federal Addendum supplements your LCAP. LEAs are 
encouraged to integrate their ESSA funds into their LCAP development as much as possible to promote strategic planning 
of all resources; however, this is not a requirement. In reviewing the LCAP Federal Addendum, staff will evaluate the 
LEA’s responses to the ESSA plan provisions. There is no standard length for the responses. LEAs will be asked to clarify 
insufficient responses during the review process. 
 
TITLE I, PART A 
 
Educator Equity 
ESSA SECTION 1112(b)(2) 
 
Describe how the LEA will identify and address, as required under State plans as described in Section 1111(g)(1)(B), any 
disparities that result in low-income students and minority students being taught at higher rates than other students by 
ineffective, inexperienced, or out-of-field teachers. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
The LEA is able to identify and address any disparities that result in low-income students and minority students being 
taught at higher rates than other students by ineffective, inexperienced, or out-of-field teachers by ensuring the district 
participates in the annual comparability study administered by CDE which will tell us if students are being taught by 
inexperienced teachers at a higher rate. Another mechanism is the annual audit of credentials by the Placer County 
Office of Education. The COE will help us to ensure we do not have out-of-field teachers in our classrooms. We annually 
train all of our administrators on best practices when it comes to the evaluation of staff and teachers. Each July, the  LEA 
has an Administrator’s Kickoff which includes half a day reviewing best practices of evaluations, role-playing a coaching 
conference, working together as a professional learning team to get better together by sharing redacted exemplar 
evaluations, rating/discussing how the administrator’s own evaluations compare to the exemplar, and setting goals on 
where they can get better the following year. A timeline is given for evaluations. From this professional development 
activity, a survey is taken to see where administrators could use support from the district office and coaches throughout 
the year to meet their goals. District office staff will be on-site and periodically visit classrooms of probationary and 
ineffective teachers. Additionally, new and ineffective teachers will have a district professional learning specialist 
assigned to them to ensure that they are receiving the support they need to be successful through the new teacher 
induction program or receiving coaching. In this district, all probationary teachers are evaluated by the principal. 
 
 

 
Parent and Family Engagement 
ESSA SECTIONS 1112(B)(3) AND 1112(B)(7) 
 
Describe how the LEA will carry out its responsibility under Section 1111(d).  
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Parent and family engagement is important to the overall success of the student. The LEA has included parents and 
families through the School Site Council and Parent Advisory Committee, English Learner Advisory Committee, the 
District English Learner Advisory Committee, Parents Clubs, Booster Clubs, Back to School events, New to HS 
Orientation events (Explaining the block schedule, transcripts, a-g, CTE, etc.), LCAP Committee meetings, and a 
number of other ways. The LEA has a calendar of events throughout the school year that the parents and students can 
attend as a family such as College Fair, Military Information Night, Why Out of State Colleges Night, FAFSA, and Cash 
for College evenings, Scholarship Information Night, and other academic-related events. 
 
Related to Wellness and Mental Health side, we host evening events on the topics of Suicide Prevention and 
Information, Vaping and the Effects on the Teen Brain, What You Should Know about Drugs, Alcohol and other 
Substance Abuse (such as the 1 Pill Can Kill on Fentanyl), Mindfulness classes for parents, becoming an Empty Nester 
for the first time support group for parents, Active Parenting of Teens classes for parents, Parent Project, Diversion 
Program, and others. All of these activities have child care and interpreters available to our parents. We have many 
topics and ideas presented to parents and students throughout the year to engage parents and families to learn more 
about topics they indicated through a survey they would be interested in learning more about. Information is sent to the 
parents and students in English, Spanish, and Russian, which are our most commonly spoken languages. 
 
 
 

 
Describe the strategy the LEA will use to implement effective parent and family engagement under Section 1116. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
The LEA asks for feedback from the parents through needs assessments, feedback surveys after events, and our annual 
parent survey which includes asking about how the district can help parents to become more involved through council 
work or volunteering at their child's school. Additionally, we added 5 Family and Community Engagement Liaisons to be 
able to take the critical information nights on the road to meet parents and families where they are. In order to do this, 
the Family and Community Engagement Liaisons work with the community such as at local churches, businesses, etc. to 
help host these more intimate informational meetings which are more conducive to the family's needs. This strategy to 
increase parent engagement is specifically targeted to students who are in a group such as English learners, Homeless, 
Foster  Youth, and Low Socioeconomically Disadvantaged. The Family and Community Engagement Liaisons also help 
families and students navigate daily school issues such as attendance, speaking with the student's teacher, and 
understanding and monitoring their child's progress through Aeries (the district's online 24/7 information hub for parents 
about assignments, grades, attendance, etc.). The Family and Community Engagement Liaisons are also bi-literate and 
bi-cultural which helps parents to be more at ease. Parent engagement is funded in multiple ways. Title I reservation 
funds go through the school site, LCAP funds help with district-wide and school-based activities, and other local funding 
sources are available for parent and family engagement. 
 
 

 
 
Schoolwide Programs, Targeted Support Programs, and Programs for Neglected or Delinquent 
Children 
ESSA SECTIONS 1112(b)(5) and 1112(b)(9) 
 
Describe, in general, the nature of the programs to be conducted by the LEA’s schools under sections 1114 and 1115 
and, where appropriate, educational services outside such schools for children living in local institutions for neglected or 
delinquent children, and for neglected and delinquent children in community day school programs. 
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All Title I comprehensive schools in the LEA are schoolwide programs. The programs which are available to students for 
extra support include meeting with their teacher before or after school or during lunch period. All district comprehensive 
schools have a 28-minute embedded intervention period during the school day. The teacher can request to see specific 
students for extra help and support on a daily basis to help intervene sooner than later for a student they view as 
needing more support on a specific concept or in general. All sites have afterschool tutoring available to them through 
the library until 4:30 pm daily with teachers or student tutors in the core content areas. A late bus is available to take 
students home afterward. Since we are a 1:1 Chromebook district, if a student needs assistance with Wi-Fi, we work with 
the local internet company to get the family internet services at a reduced rate or we provide assistance through a hot 
spot so that they can continue to study at home. We recognize students are digital natives, and this allows them the 
capability to study anywhere and anytime. 
 
Additionally, we have dedicated staff, Learning Support  Specialists (LSSs), whose main role in the system is to follow up 
with students not performing well in classes and communicate with parents/guardians and teachers to ensure that 
communication is happening between all parties. LSSs also hold the student accountable for accessing services that are 
currently available and help to identify if there needs to be a different type of intervention,  bringing these suggestions to 
the MTSS team meetings which occur weekly. If the Learning Support Specialist learns of other resource needs, the 
family is given assistance through a variety of staff which includes the student’s counselor, the  Wellness Center, the 
College and Career Technician, the nurse, and the Family and Community Liaison,  who have access to community-
based resources. The approach we take is the “warm hand-off and back” to ensure we are all communicating and 
supporting the whole child. 
 
The students who are selected for more intensive intervention and help are identified through attendance, grades, and 
behavior. We use the Aeries Analytics Dashboard which helps counselors, administrators, and support staff identify 
which students are not doing well in any of the three categories. Staff then start by speaking with the student and 
teacher about grades and what is the cause of the student not meeting their potential. If it is an attendance issue, we 
start with phone calls and home visits; and for behavior, we work with the student to figure out the root cause of the 
behavior; then perhaps have their counselor or wellness staff work with the student to teach them skills in anger 
management, mindfulness techniques, pro-social skills through groups or 1:1 mentoring. We use a tiered approach to 
attendance, grades, and behavior as we learn more about the root causes and as more information is learned about that 
student’s specific situation. As a team of parents, students, school staff, and sometimes community providers, we work 
together to figure out how to best intervene for the student and their families. 
 
 
 

 
Describe how teachers and school leaders, in consultation with parents, administrators, paraprofessionals, and 
specialized instructional support personnel, in schools operating a targeted assistance school program under Section 
1115, will identify the eligible children most in need of services under this part. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
N/A 
 
 

 
Homeless Children and Youth Services 
ESSA SECTION 1112(b)(6) 
 
Describe the services the LEA will provide homeless children and youths, including services provided with funds reserved 
under Section 1113(c)(3)(A), to support the enrollment, attendance, and success of homeless children and youths, in 
coordination with the services the LEA is providing under the McKinney-Vento Homeless Assistance Act (42 United States 
Code 11301 et seq.). 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
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Homeless youth in the district are provided services to support their enrollment into schools such as school clothing, 
school supplies, backpacks, meals, and other school-related needs. If the student is in need of other enrollment services 
such as immunization records, birth certificates, etc., we assist the student and family with those types of needs after 
enrolling the student. 
 
To support the attendance of the student to their school of origin, daily transportation is provided to and from school as 
well as to other school-related activities. Additionally, we have a late bus available at our schools for students to be able 
to use the library to do homework or work on projects as well as receive individual and group tutoring. All students 
receive Chromebooks to use, and if the student is in need of a hotspot for Wi-Fi, then we help to provide it so the student 
is able to do work at home or at other locations as needed. 
 
On all of our campuses, we have Wellness Centers where socio-emotional, behavioral, and mental health supports are 
available to all students in need. Students who do not have easy access to such services are given priority. We push in 
community resources to our schools to make it easier for parents to access services such as Medi-Cal, and Cal fresh; 
staff are there to assist as needed. 
 
 
 
 
Student Transitions 
ESSA SECTIONS 1112(b)(8), 1112(b)(10), and 1112(b)(10) (A–B) 
 
Describe, if applicable, how the LEA will support, coordinate, and integrate services provided under this part with early 
childhood education programs at the LEA or individual school level, including plans for the transition of participants in 
such programs to local elementary school programs. 
N/A 
 
 

 
Describe, if applicable, how the LEA will implement strategies to facilitate effective transitions for students from middle 
grades to high school and from high school to postsecondary education including: 

(A) coordination with institutions of higher education, employers, and other local partners; and 
(B) increased student access to early college high school or dual or concurrent enrollment opportunities, or career 

counseling to identify student interests and skills. 

 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
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The Roseville Joint Union High School District collaborates with three partner school districts in the Roseville area - 
Eureka Union School District, Dry Creek Joint Elementary School  District, and Roseville City School District. Periodic 
meetings occur between designees at the district and school site levels. Information is shared regarding programs and 
support systems so that students make the transition from middle school to high school in the best way possible. Specific 
efforts have been made in preparation focused on special education transitions and math placement for all freshmen. 
For the first time in our district’s history, special education staff attended the exit Individualized Education Plan (IEP) 
meeting of each eighth grade student in the Eureka District and Dry Creek District. Roseville City began the practice in 
the 2019-2020 school year. The joint participation in eighth-grade IEP meetings has afforded families of special 
education students advanced preparation in developing a four-year plan and establishing an early support plan. 
 
The math placement process followed the intent of Senate Bill 329, also known as - The California Mathematics 
Placement Act of 2015. The partner districts receive a digital spreadsheet for middle school math teachers to indicate the 
multiple measures used to recommend placement in freshman math classes. Students are automatically placed in 
grade-level or higher math classes. In addition, the RJUHSD has created a math pre-assessment administered in the 
first ten days of class to identify areas for support and remediation. Staff may not use the pre-assessment to place 
students in lower math classes; however, students can be moved up in math levels if their performance warrants the 
changeup. 
 
RJUHSD entered into its first College and Career Access Pathway Partnership with Sierra College in 2018-2019. It was 
one course in the Business department, and it was a successful pilot which we continued to grow.  In 22-23, we 
anticipate up to 60 courses offered districtwide across 7 campuses. We have also created a Middle College Pathway 
with Sierra College and will begin offering this to our students through our alternative program of choice, Roseville 
Pathways. This will allow students to complete high school with a diploma as well as a year or more of college 
completed, making them a true sophomore in college upon graduation. 
 
We will continue to implement with fidelity Career Technical Education Pathways at all of our school sites to help 
students find their passion in education.  Currently, we have over 12 different CTE pathways offered across the district 
with Roseville Pathways adding on Automotive, Medical Assisting, and Child Development in the 21-22 and 22-23 school 
years. 
 
 
 

 
Additional Information Regarding Use of Funds Under this Part 
ESSA SECTION 1112(b)(13) (A–B) 
 
Provide any other information on how the LEA proposes to use funds to meet the purposes of this part, and that the 
LEA determines appropriate to provide, which may include how the LEA will: 
 

(A) assist schools in identifying and serving gifted and talented students; and 
(B) assist schools in developing effective school library programs to provide students an opportunity to develop 

digital literacy skills and improve academic achievement. 
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THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
Over the past 5 years, RJUHSD was able to learn from Equal Opportunity Schools (EOS) how to assist schools in 
identifying and serving students who do not traditionally fall under the typical description of an Advanced Placement (AP) 
or International Baccalaureate (IB) student. We survey 9th and 10th-grade students annually about taking an AP or IB 
class. In the survey, there are questions about access, information, mindset, belief, grit, resilience, etc. The students’ 
answers to the survey questions are then matched with their course grades, test scores (CAASPP, PSAT,  District 
Common Assessment, etc.), and who they are most connected to at school (aka “trusted adult”  in their school life). All of 
this information is used to accomplish one main goal: To close the opportunity gap between high-income white and 
Asian students to low income, Hispanic or African American students who take an AP/IB class, complete the class with a 
C or better, and earn a 3 or higher on the AP or IB exam. Over the past years in working with EOS, we have been able 
to close the equity gap each year by having more students take AP/IB classes, pass the classes, and take the exams 
and pass with a 3 or better. There have been hundreds more students taking classes and taking a follow-up class the 
following year. This program has challenged the thinking of the adults in the system and challenged students to take a 
more rigorous schedule and their belief in themselves.  We continue this work with our AP and IB coordinators at our 
school sites and continue to see more students taking AP and IB courses. 
 
All of our students have a Chromebook assigned to them. We are a 1:1 district. The district has the library open after 
school until 4:30 pm every school day. Tutoring is available through teachers and student tutors every day after school in 
English, math, science, social science, and world languages. Students use their Chromebook in classes during the 
school day. Depending upon the grade level, students receive lessons in digital literacy in core classes throughout the 
school year. One of the district initiatives is to have all teachers and staff use the Chromebook with students through the 
Google platform and/or learning management system, where staff and students are able to collaborate in real-time with 
one another or as a team on a variety of areas such as essay writing, instruction, presentations in a slide deck, email 
your instructor, grading in real-time, etc. The district realizes that students must be able to navigate via online and 
computer-based systems in order to be viable candidates in the current and future job market. 
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TITLE I, PART D 
 
Description of Program 
ESSA SECTION 1423(1) 
 
Provide a description of the program to be assisted [by Title I, Part D]. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
N/A 
 
 

 
Formal Agreements 
ESSA SECTION 1423(2) 
 
Provide a description of formal agreements, regarding the program to be assisted, between the LEA and correctional 
facilities and alternative school programs serving children and youth involved with the juvenile justice system, including 
such facilities operated by the Secretary of the Interior and Indian tribes. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
N/A 
 
 
 
Comparable Education Program 
ESSA SECTION 1423(3) 
 
As appropriate, provide a description of how participating schools will coordinate with facilities working with delinquent 
children and youth to ensure that such children and youth are participating in an education program comparable to one 
operating in the local school such youth would attend. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
N/A 
 
 

 
Successful Transitions 
ESSA SECTION 1423(4) 
 
Provide a description of the program operated by participating schools to facilitate the successful transition of children and 
youth returning from correctional facilities and, as appropriate, the types of services that such schools will provide such 
children and youth and other at-risk children and youth. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
N/A 
 
 

 
Educational Needs 
ESSA SECTION 1423(5) 
 
Provide a description of the characteristics (including learning difficulties, substance abuse problems, and other special 
needs) of the children and youth who will be returning from correctional facilities and, as appropriate, other at-risk children 
and youth expected to be served by the program, and a description of how the school will coordinate existing educational 
programs to meet the unique educational needs of such children and youth. 
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THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
N/A 
 
 

 
Social, Health, and Other Services 
ESSA SECTION 1423(6) 
 
As appropriate, provide a description of how schools will coordinate with existing social, health, and other services to meet 
the needs of students returning from correctional facilities, at-risk children or youth, and other participating children or 
youth, including prenatal health care and nutrition services related to the health of the parent and the child or youth, 
parenting and child development classes, child care, targeted reentry and outreach programs, referrals to community 
resources, and scheduling flexibility. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
N/A 
 
 

 
Postsecondary and Workforce Partnerships 
ESSA SECTION 1423(7) 
 
As appropriate, provide a description of any partnerships with institutions of higher education or local businesses to 
facilitate postsecondary and workforce success for children and youth returning from correctional facilities, such as 
through participation in credit-bearing coursework while in secondary school, enrollment in postsecondary education, 
participation in career and technical education programming, and mentoring services for participating students. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
N/A 
 
 

 
Parent and Family Involvement 
ESSA SECTION 1423(8) 
 
Provide a description of formal agreements, regarding the program to be assisted, between the 
 

(A) LEA; and  
(B) correctional facilities and alternative school programs serving children and youth involved with the juvenile justice 

system, including such facilities operated by the Secretary of the Interior and Indian tribes. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
N/A 
 
 
 
Program Coordination 
ESSA SECTION 1423(9–10) 
 
Provide a description of how the program under this subpart will be coordinated with other Federal, State, and local 
programs, such as programs under title I of the Workforce Innovation and Opportunity Act and career and technical 
education programs serving at-risk children and youth. 
 
Include how the program will be coordinated with programs operated under the Juvenile Justice and Delinquency 
Prevention Act of 1974 and other comparable programs, if applicable. 
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THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
N/A 
 
 

 
Probation Officer Coordination 
ESSA SECTION 1423(11) 
 
As appropriate, provide a description of how schools will work with probation officers to assist in meeting the needs of 
children and youth returning from correctional facilities. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
N/A 
 
 

 
Individualized Education Program Awareness 
ESSA SECTION 1423(12) 
 
Provide a description of the efforts participating schools will make to ensure correctional facilities working with children 
and youth are aware of a child’s or youth’s existing individualized education program. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
N/A 
 
 
 
Alternative Placements 
ESSA SECTIONS 1423(13) 
 
As appropriate, provide a description of the steps participating schools will take to find alternative placements for children 
and youth interested in continuing their education but unable to participate in a traditional public school program. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
N/A 
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TITLE II, PART A 
 
Professional Growth and Improvement 
ESSA SECTION 2102(b)(2)(B) 
 
Provide a description of the LEA’s systems of professional growth and improvement, such as induction for teachers, 
principals, or other school leaders and opportunities for building the capacity of teachers and opportunities to develop 
meaningful teacher leadership. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
The RJUHSD Teacher Induction Program is a comprehensive coaching and professional learning program designed to 
support new teachers in their first two years of practice. The RJUHSD Induction Program works in cooperation with 
Placer County Office of Education’s Induction Program and the Commission on Teacher Credentialing. Over the course 
of two years, new teachers are partnered with a trained district coach and receive regular in-class observations, one-on-
one coaching sessions, regular professional learning meetings, as well as differentiated support. 
 
Some of the areas where coaches provide support include the following: 
· building relational trust with students 
· professional goal setting 
· first instruction practices 
· student data collection 
· curriculum and assessment design 
· analysis of student work 
· culturally responsive teaching practices 
· social-emotional learning 
 
The RJUHSD Induction coaches assist teachers as they draw upon the California Standards for the Teaching Profession 
(CSTPs) in order to engage in cycles of inquiry (planning and goal setting, professional learning, lesson observation, 
reflection, and application of new learning). Teachers engage in self-assessment throughout the process. In addition to 
the services provided by the RJUHSD Induction coach, teachers also work through the country-led Induction Program 
(through the Canvas learning management system) to clear their credentials. They are required to submit observation 
forms, student feedback, and reflection on their practice. The two-year program culminates with the Induction Colloquium 
where the teachers are celebrated and move forward to clear their credentials with the CTC. 
 
Districtwide efforts at professional growth and leadership: RJUHSD has focused on developing teacher and 
administrative leadership through a collaborative approach that utilizes content areas as vehicles for embedding best 
practices. The delivery framework is through teacher leadership in roles in specific content areas – Content Teacher 
Leaders. The district established focus areas for the school year such as Professional Learning Communities, Academic 
Vocabulary, Questioning Strategies, Technology Infused Learning, and Social-Emotional Learning. Training is provided 
districtwide using three contracted and calendared professional development days. School administrators participate in 
Job-alike trainings throughout the year. In addition, the Professional Learning Specialists (PLS) provide facilitation and 
training in the focus areas on an as-requested manner. 
 
 
 
 
Prioritizing Funding 
ESSA SECTION 2102(b)(2)(C) 
 
Provide a description of how the LEA will prioritize funds to schools served by the agency that are implementing 
comprehensive support and improvement activities and targeted support and improvement activities under Section 
1111(d) and have the highest percentage of children counted under Section 1124(c). 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
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The Roseville Joint Union High School District has built structures and support systems around areas of demonstrated 
need, integrated design, project focus, and measurable outcomes. Title II funds are utilized in a manner that addresses 
our most struggling students and support staff that works to meet their needs. The critical component to this area of 
improvement for students is professional development for staff. The Professional Learning Specialists funded through 
Title II coordinate professional development for new teachers as well as key focus areas related to our Local Control  
Accountability Plan. The foundation of LCAP improvement lies in the Multi-Tiered Systems of Support model for school 
services, student achievement, and access. This is an approach that emphasizes results and the use of data to monitor 
progress. The professional development plan focuses on where it is needed the most. For example, coordinating and 
implementing training that builds culturally responsive teaching skills and a stronger lens with inclusivity strategies in 
providing services to students  (and parents) with diverse backgrounds and needs. Further training in social-emotional 
learning enables our staff with specific methods to impact students over time. It is capacity building through skill-building. 
A protocol developed by Education for the Future, “Data Analysis for Continuous School  Improvement” informs our work 
to ensure alignment using data to determine focus. The LCAP focus is on historically marginalized students. We 
increase our ability and commitment to serving students with an inclusivity mindset. 
 
RJUHSD is in constant pursuit of improving Professional  Learning Communities' practices and behaviors. There is 
evidence in the district that many high-functioning PLC teams exist and thrive. Our intent is to utilize these same 
practices and behaviors with our support staff. The PLC approach emphasizes a learning framework that is focused and 
sustainable through adult relationships and commitments. Initial training is focused on team building and establishing 
collective commitments focused on specific outcomes for students. The Professional Learning Specialists provide 
ongoing resources for staff to access on a regular basis so that PLC practices are implemented with fidelity. 
 
As all schools implement school improvement activities and have school plans aligned to our LCAP and LEA Federal 
Addendum, PLSs are available to support teachers at all schools. However, when there are multiple requests for their 
time, our Title I schools, with higher proportions of children counted under Section 1124(c), have priority. We believe our 
plans as set forth will enable and energize our staff to provide our students with the necessary knowledge and skills to 
thrive. 
 
 
 

 
Data and Ongoing Consultation to Support Continuous Improvement 
ESSA SECTION 2102(b)(2)(D) 
 
Provide a description of how the LEA will use data and ongoing consultation described in Section 2102(b)(3) to continually 
update and improve activities supported under this part. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
The Roseville Joint Union High School District has enlisted the support of Education for the Future in our continuous 
improvement process. This is a data analysis non-profit organization spearheaded by Dr. Victoria Bernhardt, author of 
Data Analysis for Continuous School Improvement. This work has emphasized the alignment and correlation between 
performance data and perception data. The gathering of performance data includes California Assessment of Student 
Performance and Progress (CAASPP) data, California DASHBOARD-related data (attendance, graduation, suspension), 
and internal summative assessment data. The gathering of perception data includes California Healthy Kids Survey 
(CHKS), third-party constructed surveys (Education for the Future), and stakeholder input events and meetings. Both 
types of data are examined and assessed using procedures that help to identify key areas for organizational focus. The 
performance data drives the initial work towards an area for growth, and the perception data validates and secures the 
ownership by people in the system. The district has completed its full first cycle of the Continuous School Improvement 
process, and the data indicates to us where we need to focus on as a district. The Professional Learning Specialists are 
co-facilitators of this process at the district level and will provide ongoing support to the sites as this process for school 
improvement expands throughout the RJUHSD. 
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TITLE III, PART A 
 
Title III Professional Development 
ESSA SECTION 3115(c)(2) 
 
Describe how the eligible entity will provide effective professional development to classroom teachers, principals and 
other school leaders, administrators, and other school or community-based organizational personnel. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
The LEA hosts both district and site-based teams for EL Rise, with a focus on integrated ELD districtwide. The LEA 
provides district training to the site teams to then take back through their professional development plan to their 
respective sites. 
 
All EL support staff have access to the data platform of Ellevation beginning with the 2022-23 school year; Ellevation 
allows support staff of ELs to view all English Learner student data and make data-informed decisions regarding 
interventions, supports, enrichment, and site and district based professional development. 
 
Districtwide professional development topics include Learner Driven Instruction (LDI), standards-based grading, 
personalized learning, and direct instruction--all with explicit connections to teaching English Learners and the four 
language domains (reading, writing, listening, speaking). English Learner teachers will also be provided time to 
collaborate in a professional learning team (PLT) to develop district wide standards-based common benchmark 
assessments, review the results from the common benchmark assessments, and adjust curriculum to address students 
learning needs/gaps. 
 
 
 
 
Enhanced Instructional Opportunities 
ESSA SECTIONS 3115(e)(1) and 3116 
 
Describe how the eligible entity will provide enhanced instructional opportunities for immigrant children and youth. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
Immigrant students will receive ELD instruction based on their English proficiency. In order to support language growth, 
students with no English fluency or very limited English fluency will receive ELD instruction throughout the academic 
school year. Textbooks in a students’ primary language will be purchased when necessary and available. The 
supplemental material “Ventures” is a consumable workbook with an emphasis on basic language skills that is used for 
immigrant students. Rosetta Stone licenses are also available for newcomer students who need the additional basic 
English language support. Additional supplemental resources are also used to support the basic language acquisition 
skills of these students such as GoogleVox. 
 
In addition, the student’s counselor will monitor student progress through progress grades and quarter grades. The 
Learning Support Specialist (LSS) will offer academic support inside and outside the classroom. Finally, a team of EL 
teachers, counselors, LSS, and site administrators will meet on a bi-weekly basis to determine the needs of individual 
students in regards to their instructional support. 
 
 
 

 
Title III Programs and Activities 
ESSA SECTIONS 3116(b)(1) 
 
Describe the effective programs and activities, including language instruction educational programs, proposed to be 
developed, implemented, and administered under the subgrant that will help English learners increase their English 
language proficiency and meet the challenging State academic standards. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
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In order to ensure the proper implementation of programs and activities that are in accordance with Title III, the LEA has 
outlined a detailed plan of roles and responsibilities in order to ensure that ELs are increasing their English language 
proficiency. Educational partners include but are not limited to: counselors, ELD teachers, all teachers, counseling 
assistants, administration (assistant principals and principals), learning support specialists, family and community 
liaisons, and the district EL coordinator.  
 
Each educational partner will have roles and responsibilities such as: 

• ELPAC testing (initial and summative), 
• identification of appropriate placement of students, 
• evaluation of reclassification criteria for students, 
• ELD opt-out waivers, 
• designated ELD documentation, 
• EL student progress monitoring (via student grades), 
• Reclassified as Fluent English Proficient (RFEP) paperwork, and 
• RFEP progress monitoring for the following four years. 

Essentially, all of the elements in order to maintain an effective EL program.  
 
All counselors will support English Learners students on their caseload with graduation requirements, A-G status, and 
social/emotional support. Additionally, each site has an Intervention Response Team (IRT, MTSS) that meets weekly to 
review student data (academics, attendance, behavior, social-emotional) and discuss students who need additional 
supports in place- including English Learners. Each site also has an English Learner Leadership Team (ELLT) that 
meets at least once a month to review English Learner student data (academics, behavior, attendance, social-emotional) 
to ensure that English Learners are working towards success. In order to maintain an effective EL program, the ELLT 
and the counseling team collaborate with teachers and administrators to provide support with programs that are 
appropriate for English Learner students, such as tutorial programs or cultural programs/activities. An administrator with 
the support of other EL support staff invites and engages families in parent advisory committees such as ELAC, DELAC, 
School Site Council, and LCAP stakeholder meetings.  
 
In addition, each school also has assigned at least one Learning Support Specialist (LSS) to support English Learner 
programs and activities. The LSS works closely with the counselors, classroom teachers, and administrators to ensure 
the appropriate student supports are offered to all students, especially to struggling students. In addition, the LSS may 
provide academic interventions within and outside the classroom setting (as needed).  
 
Each school site also has a Family and Community Liaison. Between the family and community liaison and the LSS, one 
or both of those individuals also may connect the English Learners with community agencies who can provide additional 
support with basic needs.  
 
In regards to language instruction, the LEA will continue to purchase supplemental material such as from Cambridge, 
Academic Vocabulary Toolkit, Ventures, English 3D, IXL, Listenwise, Super Teacher Worksheets, 21st Century 
Communication, A world of Fiction, and Read Theory. Textbooks in students' primary language may be purchased as 
needed (for ELP 1 students). 
 
English Learner teachers will also be provided time to collaborate in a professional learning team (PLT) to develop 
district wide standards based common benchmark assessments, review the results from the common benchmark 
assessments, and adjust curriculum to address students learning needs/gaps. 
 
 
 

 
English Proficiency and Academic Achievement 
ESSA SECTIONS 3116(b)(2)(A-B) 
 
Describe how the eligible entity will ensure that elementary schools and secondary schools receiving funds under Subpart 
1 assist English learners in: 
 

(C) achieving English proficiency based on the State’s English language proficiency assessment under Section 
1111(b)(2)(G), consistent with the State’s long-term goals, as described in Section 1111(c)(4)(A)(ii); and 

(D) meeting the challenging State academic standards. 
 

THIS ESSA PROVISION IS ADDRESSED BELOW: 
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In order to meet the challenging State academic standards and to ensure that students achieve English proficiency the 
LEA will base their instructional material and common benchmark assessments on Common Core State Standards and 
2012 ELD Standards. Time has been allocated during professional development to do a crosswalk and identify 
standards that are to be taught in the ELD classes. Both sets of standards are addressed within the ELD curriculum.  
School sites will be held accountable for meeting achievement goals for English Learner students.  
 
Each school site will hold monthly English Learner Leadership Team (ELLT) Meetings, which consist of ELD teacher(s), 
counselor, administrator, and additional EL support staff. During the meetings the team will review students’ academics 
and identify supports and interventions. Students who require additional support will be required to meet with either a 
Learning Support Specialist or their school counselor to continue monitoring grades and achievement. Students will also 
be academically monitored to ensure that the interventions are successful. 
 
Title III funds will supplement the LEA’s core program.  
 
Title III funds will supplement the core program and curriculum by purchasing a vast selection of supplemental material. 
The material will complement and support students in meeting the challenging ELD and Common Core standards by 
supporting the multiple language domains. Material such as novels that reflect students’ cultural backgrounds will be 
used to engage and increase students' reading skills. In addition, supplemental curriculum includes: 

• Listenwise, where students have access to podcasts about various topics to support student listening 
comprehension as aligned to the ELD content standards 

• IXL, a reading and math program that includes not only a diagnostic but supplemental resources and activities 
based on each individual student’s diagnostic level. This is a resource used for all ELs, but we have found it 
especially useful for our newcomer students, as it gives each individual student the unique support and 
activities they need for their specific levels and will be used to help close student academic gaps. 

• Super Teacher Worksheets is another resource that we use typically for ELP levels 1 or 2 that helps with 
reading comprehension and writing skills with various resources that the teacher can sort through and select 
based on the needs of the class and individual students. 

• Ventures textbooks and consumable workbooks is a resource that focuses on basic language structures (with 
a focus on grammar structures as found in reading, writing, listening and speaking) 

• Classroom novels are purchased by ELD teachers to encourage reading amongst students by offering various 
types of novels for all levels and interested (reading comprehension) 

• 21st Century Communication is a supplemental curriculum that focuses on ELP 2 students with an emphasis 
on speaking 

• English 3D is a supplemental writing curriculum that is utilized for ELP 2 and 3 
• A world of fiction, timeless short stories is a supplemental curriculum that focuses on reading comprehension, 

and is used for ELP 2 students 
• Academic Vocabulary Toolkits is a supplemental curriculum that focuses on vocabulary development and is 

used for ELP 2 and 3 
• Read Theory is a reading comprehension supplemental curriculum 
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TITLE IV, PART A 
 
Title IV, Part A Activities and Programs 
ESSA SECTION 4106(e)(1) 
 
Describe the activities and programming that the LEA, or consortium of such agencies, will carry out under Subpart 1, 
including a description of: 
 

(A) any partnership with an institution of higher education, business, nonprofit organization, community-based 
organization, or other public or private entity with a demonstrated record of success in implementing activities 
under this subpart;  

(B) if applicable, how funds will be used for activities related to supporting well-rounded education under Section 
4107;  

(C) if applicable, how funds will be used for activities related to supporting safe and healthy students under Section 
4108; 

(D) if applicable, how funds will be used for activities related to supporting the effective use of technology in schools 
under Section 4109; and 

(E) the program objectives and intended outcomes for activities under Subpart 1, and how the LEA, or consortium of 
such agencies, will periodically evaluate the effectiveness of the activities carried out under this section based on 
such objectives and outcomes. 

 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
The process for arriving at the focus areas stems from our Local Control Accountability Plan process and the Special 
Education Plan. RJUHSD stakeholders and community partners (parents, students, staff) have given input through Zoom 
meetings, in-person meetings, surveys, etc. We have used demographic, perception, and student achievement data to 
identify the cohorts and areas of need. The district LCAP has identified specific demographic cohorts identified as areas 
of need which include English learners, Students with Disabilities, Homeless, Foster Youth, and socioeconomically 
disadvantaged students. There has been some progress made; however, we continue to fall short of our desired 
outcomes. 
 
Activities being implemented to support healthy and safe students and well-rounded education include the use of funding 
towards professional development for support staff, wellness staff, and counselors. This area of our focus recognizes the 
RJUHSD support staff, wellness staff, and counselors require the knowledge, skills, and technology in a rapidly changing 
world. Although we have added staff in this area over the past few years through our LCAP process, we have to support 
our staff members as they continually learn more so that we are able to meet the ever-changing demands of students 
and their mental health, socio-emotional health, and academic needs. The sheer increase in the number of students 
needing services related to social-emotional well-being and students' diverse backgrounds is pushing people beyond 
their skill and knowledge base. More professional learning is needed in trauma-informed care, multi-domain multi-tiered 
systems of supports (MTSS), 4 year-planning, etc. Our focus addresses this issue head-on and will leave a long-lasting 
impact throughout our organization. In the end, our structures, resources, and actions must match up with our desired 
outcomes. To date, they have not. This plan will remedy the current incongruence. Additionally, to meet the increased 
demands, we need to continually improve our processes and protocols to incorporate more technology to make services 
more streamlined and accessible. By having our administrators, support staff, wellness and counselors focus on learning 
to use our technology tools more effectively, the outcome will be to have increased access and engagement by students 
as we are a 1:1 Chromebook district, and all students should be able to access more counseling, wellness, and support 
services through their devices and not have to rely on paper. The effectiveness of professional learning and the 
streamlined technology services will be evaluated through the annual LCAP survey, stakeholder engagement meetings, 
and data based on implementing strategies learned in professional learning activities or incorporating technology 
software or service and usage. 
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